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Wattle Children Services
Wattle Grove Long Day Care Centre
8-10 Burdekin court, Wattle Grove 


CHILDREN WITH ADDITIONAL NEEDS Policy 
(Inclusion, Diversity and Equity)

NATIONAL QUALITY STANDARD (NQS)
	QUALITY AREA 1: EDUCATIONAL PROGRAM AND PRACTICE 

	1.1.1
	Approved Learning Framework
	Curriculum decision-making contributes to each child's learning and development outcomes in relation to their identity, connection with community, wellbeing, and confidence as learners and effectiveness as communicators.

	QUALITY AREA 3: PHYSICAL ENVIRONMENT 

	3.1.1
	Fit for Purpose
	Outdoor and indoor spaces, building fixtures and fittings are suitable for their purpose, including supporting the access of every child

	3.2
	Use
	The service environment is inclusive, promotes competence and supports exploration and play based learning

	QUALITY AREA 5: RELATIONSHIPS WITH CHILDREN 

	5.1.1
	Positive Educator to Child Interactions
	Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included

	5.1.2
	Dignity of the rights of the child
	The dignity and rights of every child are maintained

	QUALTIY AREA 6: COLLABORATIVE PARTNERSHIPS WITH FAMILIES AND COMMUNITIES  

	6.2
	Collaborative Partnerships
	Collaborative partnerships enhance children’s inclusion, learning and wellbeing

	6.2.2
	Access and participation
	Effective partnerships support children’s access, inclusion and participation in the program


EDUCATION AND CARE SERVICES NATIONAL REGULATIONS
	155
	Interactions with children

	156
	Relationships in groups

	157
	Access for parents



Purpose
The inclusion of children with additional needs will be encouraged with full utilisation of the available support services. Wattle Grove Out of School Hours Care believes that the individuality of each child should be valued, their needs considered, and their rights respected and protected.

WHAT IS A DISABILITY?
Disability is defined broadly in the  DDA and does not rely on a formal diagnosis of disability. Disability can be visible or non-visible. Some people are born with disability, others may acquire a disability during their lives.
Disability in relation to the DDA includes:
• Physical
• Intellectual
• Psychiatric
• Sensory
• Neurological, and
• Learning disabilities, as well as
• Physical disfigurement

Strategies and practices
Children with additional needs will be accepted into the Service. Prior to enrolment, Educators/Staff will assess the child to determine the child’s needs and level of support that may be required and evaluate if the service is able to enrol the child. 

The Service has access to the Inclusion Support Program. The ISP assists Early Childhood and Child Care (ECCC) services to build their capacity and capability to include children with additional needs in mainstream services; providing them with an opportunity to learn and develop alongside their typically developing peers.

The Inclusion Development Fund (IDF) provides funding to assist eligible ECCC services to address a barrier to inclusion that cannot be resolved by support provided by an Inclusion Agency.

KU Children’s Services in partnership with Include Me is the National Inclusion Support Subsidy Provider (NISSP) and is responsible for the national administration of the Inclusion Support Subsidy (ISS).

ISS Funding will be granted on specific criteria that the child is required to meet. Inclusion Support Facilitators (ISFs) will assist Educators/Staff with the integration of children with additional needs and will support services with strategies to include children into the service. A Strategic Inclusion Plan (SIP) is a self-guided inclusion assessment and planning tool for services that includes short and long-term strategies for improving and embedding inclusive practice.

If appropriate, professionals such as speech and occupational pathologists, paediatricians, and physiotherapists etc. will be consulted with parental consent to assist Educators/Staff with appropriate information and strategies regarding the child.
Risk minimisation plan is created with the consultation of the families and the service, NS/AM to be successfully include the child into the service. 

If appropriate, specialised equipment will be sourced to ensure the child can function and participate in activities within the service and may include (but is not limited to) access ramps, specialised sensory equipment and toys, equipment to help with base care of the child (such as toileting, changing or sitting and eating etc) and any other relevant equipment. This may be sourced through the specialised equipment library with the help of the assigned ISS officer. 


[bookmark: fragtop][bookmark: pt.6-div.1-sec.65]Our Service will treat each child as an individual and will support his/her own individual additional need. Children will be encouraged to fully participate (with any necessary help and support) in the program.

There will be in-services and training opportunities for all Educators/Staff on needs throughout the year and they will be encouraged to attend.

Educators/Staff uses effective, initialised strategies with each child to accommodate additional needs.

Where possible visits to the Centre from supporting agencies will be promoted and encouraged having consideration for the fact that our Supervision Policy states that no child will ever be left alone with a visitor or visiting member of a support agency. 

When possible the service will be making reasonable adjustment for the environment, grouping and the routine to welcome the child with disability, Such as :
• adjusting the layout of equipment and learning areas so that there is enough space for a child to easily move around with a walking frame
• using visual supports so that children can make choices and understand and follow the daily routine
• educator(s) and children learning Auslan, so that they can communicate with children or families who use Auslan (for example children with a hearing impairment)
• developing strategies to support the sensory needs of children with Autism Spectrum Disorder, including when going on excursions or managing daily transitions
• accessing additional support or resources so that the needs of all children can be met
• making adjustments to the daily routine such as allowing extra time for transitions or minimising extended group time experiences
• tailoring each child’s assessment of learning to meet their individual needs.


Leadership and Management Responsibilities, including Approved Providers, Nominated Supervisors and Responsible Persons will:
· Positively and clearly communicate all aspects of the policy and take a zero-tolerance approach to compliance.
· Understand and comply with all aspects of this policy and related legislation and support team members to do the same.
· Lead a culture of reflection and regular review of policies, seeking feedback from educators, families, children and other community agencies and professionals as appropriate.
· Interact with all children and adults in a way that conveys mutual respect, equity and recognition of each other’s strengths and skills.
· Monitor and ensure that educators consider all children’s social, cultural and linguistic diversity (including learning styles, abilities, disabilities, gender, family circumstances and geographic location) in curriculum decision-making processes and environments.
· Ensure the purchasing of equipment and resources supports and reflects the abilities, diversity and backgrounds of children, families, educators and the community.
· Strive to achieve diversity within the team in terms of skills, experiences and backgrounds through recruitment processes.
· Acknowledge the personal strengths, professional experiences and diversity that colleagues bring to their work and work together as a united team to provide an inclusive environment free of inequality.
· Ensure enrolment forms and other means of collecting information are respectful and provide an insight into each child’s abilities and cultural backgrounds.
· Support families to access services in the community and ensure resources are available in a range of languages and methods where there is an identified barrier to communication.
· Access interpreter services where appropriate to support families and children.
· Work closely with inclusion support providers to develop skills and knowledge to support each child in an inclusive way.
· Work with the Educational Leader to identify and provide professional mentoring which supports inclusion and diversity.
· Actively seek support and guidance from other agencies to support children with additional and/or cultural needs.

Educators and Other Team Members will:
· Be proactive in fulfilling the requirements of this service policy and related legislative requirements.
· Seek further guidance where required to fulfil your requirements.
· Report any concerns or non-compliance immediately to the Nominated Supervisor or Approved Provider.
· Participate in the review of documents and provide constructive feedback to the Nominated Supervisor or Approved Provider.
· Uphold a zero-tolerance approach to bias.
· Interact with all children and adults in a way that conveys mutual respect, equity and recognition of each other’s strengths and skills.
· Report immediately to the Nominated Supervisor or Responsible Person in charge any instances which do not align with this policy or the Code of Ethics. 
· Consider all children’s social, cultural and linguistic diversity (including learning styles, abilities, disabilities, gender, family circumstances and geographic location) in curriculum decision-making processes and environments.
· Acknowledge the personal strengths, professional experiences and diversity that colleagues bring to their work and work together as a united team to provide an inclusive environment free of inequality.
· Respect that diversity in family life means that children experience ‘belonging, being and becoming’ in many different ways. They bring their diverse experiences, perspectives, expectations, knowledge and skills to their learning.
· ensure that all children receive equitable access to resources and participation in opportunities to demonstrate their learning regardless of their abilities, gender or culture.
· ensure that physical learning environments reflect the diversity of families within the local community and the broader community 
· Provide learning opportunities to broaden children’s perspectives and encourage an appreciation of diversity and difference within the group.
· Encourage families to participate in the learning programs and to share their skills, abilities and cultural uniqueness with children.
· Foster children’s curiosity, enjoyment and empathetic awareness of cultural differences and similarities.
· Participate in self-reflection to explore their own feelings, beliefs and background and evaluate the effect these may have on their attitudes and interactions with others.
· Provide learning opportunities to help develop an awareness of Aboriginal and Torres Strait Islanders as part of the cultural heritage of all Australians.
· Show sensitivity and respect for the various Aboriginal and Torres Strait Islander languages by incorporating, where possible, verbal and visual language into the centre environment.
· Create inclusive and non-competitive learning environments which allow all children to succeed regardless of their skills and abilities.
· Model acceptance, respect and appreciation for individuals with varying abilities.
· Work with other educators to share knowledge, common language and daily practices that support inclusion.
· Work collaboratively with the Nominated Supervisor, Educational Leader, Inclusion Support and other agencies to access funding, training and resources to support each child.
· Participate in the development of service plans to support children with additional needs

As part of enrolment terms and conditions, families are asked to:
· Fulfil responsibilities under this policy and related legislative requirements.
· Understand that the service must take steps as required under legislative requirements and follow advise from recognised authorities.
· Participate in the review of documents and provide constructive feedback to the Nominated Supervisor or Approved Provider.
· Discuss any questions with the Nominated Supervisor or Responsible Person in charge.
· Show respect and kindness to all persons, regardless of their ability, background or culture.

Policy Statement
It is our commitment to ensure equitable treatment for all children, families, educators and visitors at our service. We aim to create a learning and working environment that aligns itself with the principles of the United Nations Convention on the Rights of the Child where all participants actively promote acceptance and social justice in respect of culture, race, gender, age, socio-economic background, additional needs and disabilities and lifestyle. 

Background and Guiding Principles
“The United Nations Convention on the Rights of the Child is a universally agreed set of non-negotiable standards and obligations founded on respect for the dignity and worth of each individual, regardless of race, colour, gender, language, religion, opinions, origins, wealth, birth status or ability.  The Convention states that all children have the right to an education that lays a foundation for the rest of their lives, maximises their ability, and respects their family, cultural and other identities and languages. The Convention also recognises children’s right to engage in play and, in school age care, recreational activities, their right to rest and leisure, and their right to be active participants in all matters affecting their lives.

By agreeing to undertake the obligations of the Convention on the Rights of the Child, Australia has committed to protecting and ensuring children’s rights. This includes Article 19 of the convention, which states that children have the right to be protected from being hurt and mistreated, physically or mentally”.[footnoteRef:1] [1:  “Guide to the National Quality Framework” Australian Children’s Education & Care Quality Authority Jan 2025] 


The Guiding Principles of the NQF are as follows:
1. the rights and best interests of the child are paramount.
1. children are successful, competent and capable learners.
1. equity, inclusion and diversity underpin the framework.
1. Australia’s Aboriginal and Torres Strait Islander cultures are valued.
1. The role of parents and families is respected and supported.
1. best practice is expected in the provision of education and care services.

Early Childhood Australia Code of Ethics 2016
“The core principles in this Code of Ethics are based on the fundamental and prized values of the profession. They act to guide decision making in relation to ethical responsibilities. These core principles require a commitment to respect and maintain the rights and dignity of children, families, colleagues and communities.
1. Each child has unique interests and strengths and the capacity to contribute to their communities.
1. Children are citizens from birth with civil, cultural, linguistic, social and economic rights.
1. Effective learning and teaching is characterised by professional decisions that draw on specialised knowledge and multiple perspectives.
1. Partnerships with families and communities support shared responsibility for children’s learning, development and wellbeing.
1. Democratic, fair and inclusive practices promote equity and a strong sense of belonging.
1. Respectful, responsive and reciprocal relationships are central to children’s education and care.
1. Play and leisure are essential for children’s learning, development and wellbeing.
1. Research, inquiry and practice-based evidence inform quality education and care.”[footnoteRef:2] [2:  “Early Childhood Australia Code of Ethics – third version Feb 2016” Early Childhood Australia 2016] 


“Inclusion—means that every child has access to, participates meaningfully in, and experiences positive outcomes from early childhood education and care programs 

What creates inclusion?
Inclusion ensures that all children participate meaningfully while learning and interacting in programs that acknowledge each child’s strengths and interests, so that they are supported to be active members of their community. It has three dimensions:
1. Access
1. Participation
1. Outcomes.”[footnoteRef:3] [3:  “Statement on the inclusion of every child in early childhood education and care” Early Childhood Australia 2016 (accessed on-line June 2025) http://www.earlychildhoodaustralia.org.au/wp-content/uploads/2014/01/Statement-of-Inclusion-2016.pdf  ] 


“Australia is home to people from many different cultural, racial and ethnic backgrounds, bringing richness to our community. This means that children today will form friendships, learn with and
interact with people from many cultures different to their own. When children grow up to understand, appreciate and respect the cultural, racial and ethnic diversity around them, this builds a positive and accepting community. A community such as this supports children to develop skills and attitudes that will assist them in their relationships and contribute to their social and emotional wellbeing. 

By working together, families and early childhood education and care (ECEC) services can create supportive environments for children from majority and minority racial and ethnic groups. This
includes understanding ways to promote positive attitudes, counter negative attitudes and respond to racism if it occurs. Supportive environments like these help children from all cultural backgrounds
to understand, respect and appreciate cultural differences. When adults are open and accepting, children learn to respect diversity and embrace cultural differences.

Everybody needs to feel accepted, respected and included.  Feeling welcome and at home is important for positive mental health.”[footnoteRef:4] [4:  “Welcoming Cultural Diversity – Creating a sense of Community – Information for families and early childhood educators” Kids Matter, Australian Early Childhood Mental Health Initiative (accessed on-line June 2025) https://www.acecqa.gov.au/sites/default/files/2020-11/WelcomingCulturalDiversity.pdf ] 


“Early childhood is the time when children first become aware of differences among people and start to form opinions and attitudes about these differences. Young children are naturally curious about differences. One of the ways they make sense of their world is to sort things into different categories and focus on one thing at a time – for example, whether another child has the same or different skin colour to them. Children do this to organise their experiences. 

Awareness of differences also means young children are sensitive to experiences of racism and prejudice. This can impact on their social and emotional wellbeing, their learning and their social relationships. Their ideas about and responses to diversity are influenced by what they see and hear around them. 
Helping all children and young people understand difference encourages them to feel good about who they are, where they fit in the world and appreciate diversity in others. It helps to build strong, inclusive communities where everyone enjoys a sense of being valued and belonging, which supports positive mental health.
Babies and young children learn and develop through their early experiences and relationships.

When children develop positive relationships with other children and educators, it helps them to feel that they belong. This early learning about themselves and others lays the foundation for their future health and wellbeing.

In your early learning service or primary school, you can:
1. provide opportunities for children to listen to people from a range of backgrounds and their perspectives.
1. respect individual differences and acknowledge that membership of a particular group doesn’t mean everyone from that group has the same values, beliefs, rituals and needs.
1. promote and model inclusive behaviour – such as having notices or information available in a number of relevant languages for families.
1. expand children’s awareness of difference through social events, books, songs or play materials.
1. research biographical stories of local people and people from around the world and introduce these stories to children.
1. encourage children to recognise and appreciate people for the things that make them unique and special.
1. encourage children to view differences as something that makes a person interesting.
1. support children to understand that just because somebody looks or sounds different, or does things in a different way, doesn’t mean that this person is any less worthy of respect or friendship.
1. support all children to develop the skills necessary to form positive friendships regardless of differences in practices, languages and ethnic backgrounds.”[footnoteRef:5] [5:  “Supporting Cultural Diversity” Beyond Blue, BE YOU (accessed on-line June 2025) https://beyou.edu.au/resources/fact-sheets/communication-and-relationships/supporting-cultural-diversity
] 


“Quality early learning is for all children. All children and families benefit from having access to inclusive early learning and development activities that promote positive outcomes.

Children experience inclusion when they fully engage and participate in quality early learning alongside similar-aged peers, supported by reasonable adjustments and tailored responses to help them reach their potential. Parents and caregivers feel included when their role as their child’s first teacher is acknowledged and they are empowered to contribute to the learning and growth of their child. Inclusion remains everyone’s priority and is supported by effective policies and everyday practices across all early years settings.

Being an inclusion-ready service means that children and families, from all social, cultural, community and family backgrounds, and of all identities and all abilities are able to:

1. be welcomed at their local early years service,
1. learn together in a safe and supportive environment that celebrates diversity,
1. engage in culturally responsive, differentiated learning through evidence-based activities and tailored programs that meet their learning and developmental needs,
1. grow and develop and enjoy positive transitions from home to early learning, and to school.”[footnoteRef:6] [6:  “Inclusion Ready” Early Childhood Education and Care” Queensland Government (accessed June 2025) https://earlychildhood.qld.gov.au/sector-news-and-resources/inclusion-resources/inclusion-ready ] 


We welcome all adults and children from a range of diverse backgrounds. We are committed to ensuring resources and environments respect a diverse range of abilities and beliefs.  We strive to ensure that all persons are treated equally regardless of: gender, age, socio-economic status, race, language, beliefs, additional needs and family structure or lifestyle.

Our team does not tolerate behaviours, language or practices that label, stereotype or demean others. We recognise and value the differences and similarities that exist in children, families, educators, management, students, volunteers and the wider community.  

Procedures and Responsibilities
All team members share the responsible to ensure that our service promotes inclusion, diversity and equity in all aspects of delivery.
	Leadership and Management Responsibilities, including Approved Providers, Nominated Supervisors and Responsible Persons will:
1. Positively and clearly communicate all aspects of the policy and take a zero-tolerance approach to compliance.
1. Understand and comply with all aspects of this policy and related legislation and support team members to do the same.
1. Lead a culture of reflection and regular review of policies, seeking feedback from educators, families, children and other community agencies and professionals as appropriate.
1. Interact with all children and adults in a way that conveys mutual respect, equity and recognition of each other’s strengths and skills.
1. Monitor and ensure that educators consider all children’s social, cultural and linguistic diversity (including learning styles, abilities, disabilities, gender, family circumstances and geographic location) in curriculum decision-making processes and environments.
1. Ensure the purchasing of equipment and resources supports and reflects the abilities, diversity and backgrounds of children, families, educators and the community.
1. Strive to achieve diversity within the team in terms of skills, experiences and backgrounds through recruitment processes.
1. Acknowledge the personal strengths, professional experiences and diversity that colleagues bring to their work and work together as a united team to provide an inclusive environment free of inequality.
1. Ensure enrolment forms and other means of collecting information are respectful and provide an insight into each child’s abilities and cultural backgrounds.
1. Support families to access services in the community and ensure resources are available in a range of languages and methods where there is an identified barrier to communication.
1. Access interpreter services where appropriate to support families and children.
1. Work closely with inclusion support providers to develop skills and knowledge to support each child in an inclusive way.
1. Work with the Educational Leader to identify and provide professional mentoring which supports inclusion and diversity.
1. Actively seek support and guidance from other agencies to support children with additional and/or cultural needs.
1. Provide opportunities for children to listen to people from a range of backgrounds and their perspectives.
1. Respect individual differences and acknowledge that membership of a particular group doesn’t mean everyone from that group has the same values, beliefs, rituals and needs.
1. Promote and model inclusive behaviour – such as having notices or information available in a number of relevant languages for families.
1. Take a zero approach to racism and discrimination through education, monitoring and prompt responding to concerned raised by children and adults.
1. Provide information and/or training on cultural safety and trauma- informed care.
1. Provide regular and meaningful opportunities for staff to challenge unconscious bias, racism and colonial thinking.

	Educators and Other Team Members will:
1. Be proactive in fulfilling the requirements of this service policy and related legislative requirements.
1. Seek further guidance where required to fulfil your requirements.
1. Report any concerns or non-compliance immediately to the Nominated Supervisor or Approved Provider.
1. Participate in the review of documents and provide constructive feedback to the Nominated Supervisor or Approved Provider.
1. Uphold a zero-tolerance approach to bias.
1. Interact with all children and adults in a way that conveys mutual respect, equity and recognition of each other’s strengths and skills.
1. Report immediately to the Nominated Supervisor or Responsible Person in charge any instances which do not align with this policy or the Code of Ethics. 
1. Consider all children’s social, cultural and linguistic diversity (including learning styles, abilities, disabilities, gender, family circumstances and geographic location) in curriculum decision-making processes and environments.
1. Ensure children see their identities and cultures reflected in the service’s learning environment.
1. Include a daily Acknowledgement of Country and regular Yarning Circles with children, families and community members.
1. Include local Aboriginal and Torres Strait Islander knowledge and language learning, including through visual resources.
1. Acknowledge the personal strengths, professional experiences and diversity that colleagues bring to their work and work together as a united team to provide an inclusive environment free of inequality.
1. Respect that diversity in family life means that children experience ‘belonging, being and becoming’ in many different ways. They bring their diverse experiences, perspectives, expectations, knowledge and skills to their learning.
1. ensure that all children receive equitable access to resources and participation in opportunities to demonstrate their learning regardless of their abilities, gender or culture.
1. ensure that physical learning environments reflect the diversity of families within the local community and the broader community 
1. Provide learning opportunities to broaden children’s perspectives and encourage an appreciation of diversity and difference within the group.
1. Encourage families to participate in the learning programs and to share their skills, abilities and cultural uniqueness with children.
1. Foster children’s curiosity, enjoyment and empathetic awareness of cultural differences and similarities.
1. Participate in self-reflection to explore their own feelings, beliefs and background and evaluate the effect these may have on their attitudes and interactions with others.
1. Provide learning opportunities to help develop an awareness of Aboriginal and Torres Strait Islanders as part of the cultural heritage of all Australians.
1. Show sensitivity and respect for the various Aboriginal and Torres Strait Islander languages by incorporating, where possible, verbal and visual language into the service environment.
1. Create inclusive and non-competitive learning environments which allow all children to succeed regardless of their skills and abilities.
1. Model acceptance, respect and appreciation for individuals with varying abilities.
1. Work with other educators to share knowledge, common language and daily practices that support inclusion.
1. Work collaboratively with the Nominated Supervisor, Educational Leader, Inclusion Support and other agencies to access funding, training and resources to support each child.
1. Participate in the development of service plans to support children with additional needs.
1. Expand children’s awareness of difference through social events, books, songs or play materials.
1. Research biographical stories of local people and people from around the world and introduce these stories to children.
1. Encourage children to recognise and appreciate people for the things that make them unique and special.
1. Encourage children to view differences as something that makes a person interesting.
1. Support children to understand that just because somebody looks or sounds different, or does things in a different way, doesn’t mean that this person is any less worthy of respect or friendship.
1. Support all children to develop the skills necessary to form positive friendships regardless of differences in practices, languages and ethnic backgrounds.
1. Take a zero approach to racism and discrimination and immediately report any concerns you have, or which are raised by children and adults.


	As part of enrolment terms and conditions, families are asked to:
1. Fulfil responsibilities under this policy and related legislative requirements.
1. Understand that the service must take steps as required under legislative requirements and follow advise from recognised authorities.
1. Participate in the review of documents and provide constructive feedback to the Nominated Supervisor or Approved Provider.
1. Discuss any questions with the Nominated Supervisor or Responsible Person in charge.
1. Show respect and kindness to all persons, regardless of their ability, background or culture.


	Children are asked to:
1. Show respect and kindness to all persons, regardless of their ability, background or culture.


	Other Members of Community are asked to:
1. Show respect and kindness to all persons, regardless of their ability, background or culture.




Communication 
1. Educators and Families will have access to this policy at all times.
1. Information will be included in induction for new educator and be included in service handbooks
1. Educators and families will be provided with opportunities to be involved in the review of this policy.
1. Educators and families will be provided with information from this policy at the time of employment and orientation.
1. Changes to this policy and procedure document will be shared with families and educators.

Enforcement
The Failure of any person to comply with this policy in its entirety may lead to:
 Termination or modification of child enrolment
 Restriction of access to the service
 Performance management of an employee which may lead to termination

Related Policies and Forms
1. Service handbooks
1. Recruitment, Selection and Employment Policy and Procedure
1. Educator Induction Checklist
1. Learning Programs
1. Harassment and Discrimination Prevention Policy and Procedure
1. Client Service Charter
1. Code of Ethics (Early Childhood Australia)
1. Educator Code of Conduct Policy and Procedure

Legislation, Recognised Authorities and Sources
1. “Guide to the National Quality Framework” Australian Children’s Education & Care Quality Authority Jan 2025
1. [bookmark: _Hlk511045104][bookmark: _Hlk511045118]Education and Care Services National Law Act 2010 (version Oct 2024)
1. 3 Objectives and guiding principles
1. Education and Care Services National Regulations (version Jan 2025)
2. 168 Education and care service must have policies and procedures 
2. 170 Policies and procedures to be followed
2. 171 Policies and procedures to be kept available
2. 172 Notification of change in policies or procedures affecting ability of family to utilise service
1. National Quality Standards 	
3. 1.1.2 Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program
3. 1.2.1 Intentional teaching
3. 1.3.2 Critical reflection
3. 2.1.3 Healthy lifestyle
3. 3.1.1 Fit for purpose
3. 4.2.2 Professional standards
3. 5.1 Respectful and equitable relationships are maintained with each child
3. 5.2.2 Self-regulation
3. QA6 Collaborative partnerships with families and community
3. QA 7 Governance and Leadership 
1. “Belonging, Being and Becoming: The Early Years Learning Framework for Australia V2.0”. Australian Government Department of Education, Employment and Workplace Relations (accessed on-line June 2025) https://www.acecqa.gov.au/sites/default/files/2023-01/EYLF-2022-V2.0.pdf
1. “My Time, Our Place: Framework for School Age Care in Australia V2.0” Australian Government Department of Education, Employment and Workplace Relations (accessed on-line June 2025) https://www.acecqa.gov.au/sites/default/files/2023-01/MTOP-V2.0.pdf 
1. “The United Nations Convention on the Rights of the Child” (accessed on-line June 2025) http://www.unicef.org/crc/   
1. “Saris and Skirts” MacNaughton, G. Early Childhood Association Australia (1999) 
1. “Early Childhood Australia Code of Ethics – third version Feb 2016” Early Childhood Australia 2016
1. “Statement on the inclusion of every child in early childhood education and care” Early Childhood Australia 2016 (accessed on-line June 2025) http://www.earlychildhoodaustralia.org.au/wp-content/uploads/2014/01/Statement-of-Inclusion-2016.pdf  
1. “Welcoming Cultural Diversity – Creating a sense of Community – Information for families and early childhood educators” Kids Matter, Australian Early Childhood Mental Health Initiative (accessed on-line June 2025) https://www.acecqa.gov.au/sites/default/files/2020-11/WelcomingCulturalDiversity.pdf
1. “Supporting Cultural Diversity” Beyond Blue, BE YOU (accessed on-line June 2025) https://beyou.edu.au/resources/fact-sheets/communication-and-relationships/supporting-cultural-diversity
1. “Inclusion Ready” Early Childhood Education and Care” Queensland Government (accessed June 2025) https://earlychildhood.qld.gov.au/sector-news-and-resources/inclusion-resources/inclusion-ready
1. “NQF Child Safety Changes From 1 September 2025 and 1 January 2026” ACECQA (accessed on-line June 2025) https://www.acecqa.gov.au/sites/default/files/2025-06/InformationSheet_CS4.pdf


The Approved Provider/Nominated Supervisor will ensure that this policy is maintained and implemented at all times.

Related Statutory Obligations & Considerations
	Australian Children’s Education and Care Quality Authority (ACECQA)
	http://www.acecqa.gov.au/

	Children (Education and Care Services) National Law (NSW) No 104a
	https://www.legislation.nsw.gov.au/#/view/act/2010/104a/full

	My Time, Our Place- School aged Framework 
	https://www.acecqa.gov.au/sites/default/files/2018-05/my_time_our_place_framework_for_school_age_care_in_australia_0.pdf

	Education and Care Services National Regulations
	https://www.legislation.nsw.gov.au/#/view/regulation/2011/653/full

	National Quality Framework (NQF)
	http://acecqa.gov.au/national-quality-framework/

	UN Convention on the Rights of the Child
	https://www.unicef.org.au/Upload/UNICEF/Media/Our%20work/childfriendlycrc.pdf

	Disability Discrimination Act 
	https://www.legislation.gov.au/Details/C2018C00125





Amendment History
	Version
	Amendment
	Date

	Previous LDC based policies
	Name of policy: 
  Antibias policy
  Inclusion policy 

Children with additional needs policy – Adaptation of Holistic management policies

Sources, - reasonable adjustment to make way to inclusion, describing what is disability. Added to title 

Changes in this revision:
1. Leadership – 
0. Take a zero approach to racism and discrimination through education, monitoring and prompt responding to concerned raised by children and adults.
0. Provide information and/or training on cultural safety and trauma- informed care.
0. Provide regular and meaningful opportunities for staff to challenge unconscious bias, racism and colonial thinking.
1. Educators - Take a zero approach to racism and discrimination and immediately report any concerns you have, or which are raised by children and adults.
1. Ensure children see their identities and cultures reflected in the service’s learning environment.
1. Include a daily Acknowledgement of Country and regular Yarning Circles with children, families and community members.
1. Include local Aboriginal and Torres Strait Islander knowledge and language learning, including through visual resources.
Updated sources and references
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August 2025






This policy will be updated to ensure compliance with all relevant legal requirements every year. Appropriate consultation of all stakeholders (including staff and families) will be conducted on a timely basis. In accordance with Regulation 172 of the Education and Care Services National Regulation, families of children enrolled will be notified at least 14 days and their input considered prior to any amendment of policies and procedures that have any impact on their children or family.
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Catering for children with additional needs

Primary Educator observes child.



	     

Concerned about a child – refer to a qualified Teacher.
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Teacher reviews observations. Observes child themselves.





IF NOT READY – continue observations and record keeping.

Report to the Supervisor. 
Discuss the options of Assessment of Child by Professional

                       	
                                                                            


	     
	
IF PREPARED – Organise and hold a parent conference. Seek parent consent to call an outside agency for assessment.

IF NO – continue observations and record keeping.

IF YES – Discuss concerns with family and provide information on further support eg specialists and therapists






	
IF YES – Discuss with parents the avenues the centre can follow to have the child assessed and to help the child while in our care.

SUPPORT AGENCY
Organise permission from family for support agency to observe child in care
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